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Abstract

LLL in relation to the school context can be seen by two viewpoints: its impact on the school and teachers’ understanding and practice of LLL. Aspects of LLL, such as mentoring, collaborative learning, self directed learning are seen under those two viewpoints.  Analysis of greek teachers’ opinions is based on speech maps, an innovative research tool that focuses on the idiolect used to communicate attitudes. Analysing the speaker’s natural language data on the axes of reference and content the individual’s logic on the discussed topic are presented. 
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Introduction

Lifelong Learning (LLL) is relevant to all ages and levels of educational attainment and it takes many forms. Effective learning environments are learner centered, knowledge rich, assessment driven, and community connected (World Bank Report, 2003; Desforges, 2001). School is primarily a learning place for its students, as well as for its staff and potentially for the community. As research has shown quality teaching is linked with efficient learning, as well as with enabling school community and leadership (Leu, 2004).
Developing a LLL Culture for School

Looking at the school’s mission and how to develop its collective capacities MacGilchrist, Myers and Reed (1997) have described the nine intelligences of an effective school: 
1. Contextual as the school is seen part of the community, collaborating with other schools, communicating with the local community and responding to ideas of the immediate environment;
2. Strategic in defining short as well as long term goals, developing plans to respond to challenges;
3. Academic encourages students’ commitment in learning, teachers’ learning and high quality teaching and learning;
4. Reflective referring to collecting, analyzing, interpreting information regarding the effectiveness of school and planning the corresponding improvements;
5. Pedagogical stating the commitment of teachers to regularly examine and reflect upon the teaching and learning processes adopted in their school;
6. Collegial in the sense of cooperation among the teachers, learning through each other in order to improve their practice;
7. Emotional intelligence has to do with respecting the feelings of students and staff and letting them be expressed; 
8. Spiritual. It recognizes the importance of the contribution of all members of the school community, the need to balance busy life with peace and the importance of deep learning;

9. Ethical. It is concerned with ensuring students’ right to be involved in decisions about their own learning, access for all to learning and use of resources. It also recognizes that 

Closely related to this approach of a school which redefines its mission and relation to its environment is another description of the intelligent school as providing the easiest and broadest possible access to information and knowledge to its students and staff, making use of the pedagogical use of ICT, bridging the digital divide and viewing school as a common good which interacts with its environment, providing support and protecting it (International Seminar in Milan, 2000). “And so the 21st-century school will have a vision and a strategy for the development of values and attitudes extending well beyond the academic objectives and targets required of them by government diktat. This … will open the school mindset to the influence and ideas of organizations and people outside of itself, just as the child's mind profits from being opened up to a variety of experiences outside of him/herself” (Longworth, 2003:121).
Teachers’ quality is a critical factor for the student achievement (Guttman, 2003), but it is also important for a school that embraces LLL to promote the LLL culture both among its students and staff, as well as redefine the relationship between its members LLL and the community. Parents’ contribution to their children’s achievement is supported through research and schools could consider a closer cooperation with them, as well as ways to embed this cooperation in their learning strategies and the communication between teachers and parents (Harris & Goodall, 2007). Networking between school, community and parents contribute to increased decision making and actionable knowledge (Price-Mitchell, 2009).
LLL Needs of Teachers

Isolation from other colleagues, from educational resources, lack of pedagogical support, failure to understand the new role in the knowledge societies are some of the obstacles teachers have to deal with. The European Commission develops a framework of understanding teachers’ competences. It takes into consideration that initial and continuing teacher education are critical factors for the efficiency of the professionals and LLL an impetus for keeping pace with changes, innovation and research. It recognizes that teachers need to be able to work with others in helping their students realize their potential as well as making the most of the “collective intelligence of learners” and collaborate with their colleagues to promote their own learning; work with knowledge, technology and information in order to create learning environments which match the learning needs of their students using effectively the IT and guiding their students on how to access, analyse and reflect on knowledge; work with and in society to promote intercultural understanding and social cohesion and cooperate with stakeholders, such as parents and other educational institutions. 

The various roles that teachers have to deal with in the modern school means that teachers’ LLL needs to be understood in a continuum between initial education, induction and continuing professional development with a strong emphasis on engagement with new knowledge, while also supporting them on their early career stages and providing incentives for continuing development (European Commission, 2007; OECD, 2005, 2009). The European Commission (2010) suggests that the new teacher needs to be supported in personal, social and professional level. Thus, it proposes four interlocking systems through mentoring, peers, self reflection and experts, eg. Universities.
LLL Activities for Teachers
Mentoring involves the personal and emotional as well as the problem focused support. It is usually directed towards novice teachers or teachers who undertake new roles, but it mutually helps mentors and mentees (European Commission, 2005). Its benefits refer to all stakeholders “For school administrators, mentoring aids recruitment and retention; for higher education institutions, it helps to ensure a smooth transition from campus to classroom; for teacher associations, it represents a new way to serve members and guarantee instructional quality; for teachers, it can represent the difference between success and failure; and for parents and students, it means better teaching” (NFIE, 1999:4). Teaching can be daunting to new teachers, as they experience a gap between the safety of their teaching studies and the full responsibility of running a class. This feeling of isolation is further extended by a lack of cooperation among colleagues and unrealistic self expectations (European Commission, 2010; Moore Johnson & Kardos, 2005a, 2005b; Stokking et al, 2003). 
The mentoring process has several functions. It helps a novice teacher better understand the ethos and demands of a classroom, connect subject knowledge with pedagogical strategies, form new schemas, interpret concepts, develop a repertoire of skills, confront affective issues. It is not a process of following routines but of enquiry, observation, experimentation and reflection of learning styles and teaching strategies. To achieve these goals, mentors need to counsel and encourage trainees, inspire and model, support mentees to put theoretical knowledge into practice in order to develop practical knowledge, expose them to many different situations and guide them to interpret them (Roberts, 2000; Anderson & Shannon, 1995; Maynard & Furlong, 1995). Mentors need to achieve a balance between challenging their mentees to reflect and act and supporting and encouraging them in order not to withdraw to defending past ideas and practices (Daloz, 1999, 1986; Elliott & Calderhead, 1994). The prerequisite and the basis is a trusting relationship and challenge is a means for achieving the commonly agreed targets and vision. At the same time mentoring acts as a learning opportunity for the mentors as they have to externalize things and processes they instinctively follow, make their thinking transparent and become co-enquirers with their trainees (Brooks & Sikes, 1997). By discussing with the mentee, listening, reflecting and reframing, the mentor makes explicit and clarifies his reasoning.
A critical issue for efficient learning in mentoring, and in general, is, therefore, reflection of one’s own experiences and knowledge when applying them to practice. Reflection helps the learner not only to know how to do things, but also why to do these, searching for the rational behind the actions. Trying to deal with complex and new situations the teacher uses his tacit theories and reflecting in action can also open these theories to criticism (Schön, 1996).
An important issue for LLL is the self directed learning, in which, with or without the help of others, diagnose their learning needs, formulate learning goals, identify resources for learning, select and implement learning strategies, and evaluate learning outcomes (Knowles, 1975). This enables the learner to have an objective and mature understanding of themselves by better understand their needs, motivations, interests, capacities, and goals. There are several factors which can promote self directed learning, whether performed in isolation or in cooperation with others. Learning networks and exchanges of learning, recognition of learners who have met their learning objectives, institutions that encourage regular faculty meetings with panels of experts regarding curricula and evaluation criteria are some ways of encouraging self directed learners (Hiemstra, 1982).
Cooperation among teachers has “regenerative benefits of communication and collaboration across a wider professional community” (Bridges, 1995:69). Involvement of teachers in school policies and decision making, creating a team environment, supporting the empowerment and the self esteem not only of students, but of the staff, as well, are some of the school conditions that influence professionalism and continuing professional development (Duncombe & Armour, 2004; Geddes, 1995). Teachers’ experiences and new knowledge become a basic tool for their learning and working as a group helps them exchange information, use dialogic learning to co-construct knowledge, support each other into applying their learning instead of returning to their old ways (Wells, 2004; Wenger, 1998; Craig, Kraft & du Plessis, 1998). Thus, knowledge does not come from an outside source, but it is internalized through authentic and communal problem solving, interaction, dialogue and reflection and put into practice (Leu, 2004). This collaboration fosters the communities of practice, which “share a concern, a set of problems, or a passion about a topic, and deepen their understanding and knowledge of this area by interacting on an ongoing basis” (Wenger, McDermott & Snyder, 2002: 4). 
The Idea of Speech Maps

Speech maps is a language based case study method; it records, analyses and compares the way people express their opinions about an issue a. over time and across a variety of situations and/ or b. within a particular context  at a certain point in time. The theoretical background of speech maps is a three part natural language process  that (a) identifies and focuses attention on those only aspects of an issue chosen as relevant  (b) selects to apply a certain evaluation logic among others and (c) introduces an individual code of language (idiolect) that defines an object beyond denotation (a word’s literal, conventional meaning) and connotation (a word’s feelings and thoughts associations) at a manifestation level which takes the form: X is not Y.

Like mind maps (Buzan, 2005), speech maps (Papalois & Theodossopoulou, 2008a;2008b; Theodosopoulou & Papalois, 2010)  use diagrams with a circled single word or phrase in their centre to brainstorm, organise, summarise and communicate data. However, the two ideas follow two totally different starting points and analytic routes heading to different purposes. Mind maps’ brilliant theory starts from a neuropsychological and cognitive point of view with a purpose to enable us use the whole rather than two individual halves of our brains (thinking in the left, imagination in the right) by mixing together colour and pictures with words, numbers and lists.  On the other hand, speech maps is a language specific case study tool that uses a small three step taxonomy and simple geometric and maths ideas to record and analyse not only our own but also other people’s language data for research,  didactic and communication purposes.

No prior knowledge of linguistics or statistics is required on behalf of the reader; for the above reason, speech maps is a cost effective (no printing and distribution of questionnaires cost), simple (a small taxonomy guides investigation) and easy (speech maps is based on a natural language mechanism that people automatically use all the time without particular conscientious effort) research tool specially suitable for interdisciplinary research and dialogue. 

The validity and reliability of speech maps analysis is established through supporting textual references in the form of quotations; also, through collating language material from different sources (or the same source over time) to make comparisons and cross references as appropriate.

Speech maps analysis offers a handy case specific research and communication tool in lifelong learning. Language data are readily available all the time. Speech is the primary tool that people use to communicate their past personal experience and comment on their current actions, decisions and plans for the future. In a learner rather than teacher focused lifelong learning pedagogy speech maps research data and analysis can become the vehicle for better communication and thus better teaching between adults who learn how to design individually effective didactic and communication interventions by ‘speaking each other’s language’ . 

Speech Maps Data Collection

The topic of investigation is clearly placed in a circled word, phrase or sentence at the centre of a blank piece of paper. Speakers are invited to express  their ideas orally and/ or in writing (maximum time 20 min. –presence of an investigator is primarily necessary for observation or clarification purposes and there is no need for use of leading questions, structured questionnaires or pre-determined theoretical categories to statistically group and summarise research data.

Speech data can be recorded on an individual basis or during a group discussion. Video or audio recording facilities will ensure accuracy and speed up of the transcript process during data collection.   

Speech Maps Data Analysis

Speech maps analysis is based on text /transcript reading which operates as a dialogue between reader and text guided by a series of questions:

· Talking points. What’s at the basis of the speaker’s evaluation? Look at the topic sentence (a paragraph’s summary) / subject at the start of each paragraph for the speaker’s choice of themes relevant to the issue.

· Direction of evaluation. Does the speaker evaluate the issue in a positive (+), negative (-) or neutral (+ /-) light? 

The specific choice of meaning and strength of adjectives and adverbs will determine the speaker’s overall speech coherence (things are put together in an order that makes sense) and strength of commitment (adjectives and adverbs at a positive, comparative or superlative degree) on the issue.

· Line of Argumentation. Does the speaker choose to base evaluation on a Factual (F) (undisputable evidence based on concrete facts and numbers)  or Subjective (S) (personal feelings, beliefs, memories,  ideas and plans for the future )

· Idiolect –A speaker’s signature language on a topic based on pattern repetition. What repeated patterns of words, phrases or statements (signature theme /phrase) in terms of  V.a.N.A  (Verbs, adverbs, Nouns and Adjectives) are emphasised by the speaker in a characteristic and predictable way?

Speech Maps Data Presentation

Basic geometry and maths concepts can summarise at a glance speech map data findings. A single aspect of a topic constitutes a single point in geometry. If the speaker refers to two aspects, then we make a line,...three aspects make a triangle, four aspects make a quadrilateral, ...eight aspects an octagon and so on).

Simple Carroll diagrams: the three points of evaluation (+, -, +/-) represent the horizontal row and the two types of Factual (F), Subjective (S) reasoning represent  the vertical column.

Finally, simple ratios and proportions analyse the speaker’s idiolect (repeated choice and use of particular words and signature phrases about a topic in terms of V.a.N.A.).

Three Examples 

Lifelong learning plays a very important role in my job. I love my students and I am always willing to search around and find new things to do with them every day. Because all the LLL seminars and workshops of the world  finish at some point and you need to find your own way to keep up with modern knowledge that’s changing every minute.  And that’s where I feel terribly alone.  There’s nobody there interested or willing to care about what you do and how you do it. At the present time, My students,  a few  colleagues and some of my own old teachers  give me the drive to always be I am doing it for myself and for my students because I  like it so much and because I believe that’s the right way forward. However, I believe that more money and more time are needed; that’s a big issue. People need the resources and the time to make things happen. They don’t have to invent the wheel all the time you know.

I do believe strongly in lifelong learning all my life. I also try to balance work with home life. It’s not easy you know. Lifelong learning support has nothing to do with one or more season courses and seminars. It needs to be out there all the time. School teachers need support all the time; and also they need motives to become better teachers like lifelong learning courses that lead to a degree, lifelong centres organised all the time in school districts or Universities and not necessarily always by the Department of Education for certain time and certain teachers. Give us money to buy books or enroll to lifelong learning courses that we choose based on our needs.

 My students, a few colleagues and some of my own old teachers give me the drive to always be open to ideas like lifelong learning. In today’s world new skills open new jobs all the time. Lifelong learning has nothing to do with one or two months or even a year or two of training. After a few months, what you’ve learned seem already ancient history. Lifelong learning support centres must be there for teachers all the time. I wish I knew what my fellow lifelong seminar participants are doing in their own schools and what have done with what we’ve learned. After the end of the seminar, I’ve lost touch with them completely. I’ve only exchanged e-mails with one or two last year and they all went back to school with no support whatsoever. When you are alone there is no much you can do. Colleagues at school don’t want to be ‘taught’ by you of course and that makes you feel terribly alone in this effort. It’s not really fair. All this effort and time you’ve put to the seminar finally goes ashtray. Something needs to be done here; more systematic support and more rewards (I mean time, money or degree bonus) for teachers.

Close reading of all the examples above, reveal two talking points: LLL seminars, self learning strategy. LLL seminars are negatively evaluated in a factual way while self-learning strategy appears to be evaluated in a subjective positive light. In other words, the seminar approach to LLL appears isolated as it has a start and a finish date but not a systematic support and communication system in place to ensure the feedback continuity of a proper institution (OEPEK, 2007). On the other hand, the self approach to LLL is positively evaluated in a subjective way according to which LLL should build on people’s freedom to choose themselves exactly what they need (money resources) at a time of their own choice (time resource). In all cases the manifestation definition appears to be: LLL is not only about seminars; seminars should always be there to feed the self approach to LLL.  

Conclusions

The LLL needs of teachers should be seen not separately, but in relation to the vision and the LLL culture of the school. Through LLL activities, such as mentoring, collegial cooperation and self directed learning, the diverse learning needs are addressed in a continuous and coherent basis with emphasis not only on knowledge and skills but also of seeing teachers as active change agents of their own development but of their colleagues, school and community. The examples of the teachers presented shows that effective communication and adult learning methodology are missing factors which could promote the LLL of the teaching community. Greek teachers recognize that they need to have continuous professional development through seminars (Theodosopoulou, 2009; OEPEK, 2007). However, there are objections as far as the implementation of those seminar, as adult learning principles usually are not the basis upon which continuing professional programmes are based. LLL initiatives targeted at teachers can not treat them as students, but as empowered learners and change agents. Learning has a transformative power over people, but transforming learning into knowledge and action, the learning places –schools- have to be transformed into LLL places for all.
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